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Abstract: The present study aims at investigating English and Polish  teachers` opinions about the impact of 

eTwinning on teachers’ professional development. Data for the study were collected through an online 

questionnaire distributed to 20 Polish and 20 English teachers who are actively participating in eTwinning 

programme. The analysis of the responses revealed a number of beneficial effects on professional 

development of teachers. Moreover, it has been proven that that the systematic involvement of Polish and 

English teachers in eTwinning project influences different areas of  their professional development. It has also 

been demonstrated that the development of eTwinning projects in a Polish and an English classroom is limited 

by different factors. 

1. Introduction 

In order to pursue Europe’s future competitiveness development, the introduction of new 
technologies in ensuring an adequate achievement of educational objectives appears to be essential. 
The European Commission is strongly engaged in facilitating the process of co-operation between the 
European countries in order to improve the effectiveness and the efficiency of the educational 
system (COM 2002: 283). As a result, a new strategic framework has been identified  that is mostly 
devoted to four long term strategic objectives: Making lifelong learning and mobility a reality; 
Improving the quality and efficiency of education and training; Promoting equity, social cohesion and 
active citizenship; Enhancing creativity and innovation, including entrepreneurship, at all levels of 
education and training (Joint Report, 2015). The implementation of information and communication 
technologies into educational settings is highly justified, since it directly fosters effective educational 
partnerships. Most projects developed prove that the educational innovation is a combination of 
three parameters: the new learning approaches based on pedagogical theories, the effective use of 
ICT and equal access to educational opportunities throughout the European community (Komninou, 
2010). The eTwinning programme perfectly fulfils these criteria. eTwinning is an action funded by the 
European Commission under the Erasmus+ programme. However, eTwinning’s beginning precedes 
Erasmus+ as it started in 2005. Currently, there are more than 500,000 teachers registered in the 
eTwinning community (etwinning.net). eTwinning – The community for schools in Europe – is a “safe 
internet platform providing a range of activities from joint projects for schools at national and 
international level, collaborative spaces and professional development opportunities for teachers” 
(Kearney and Gras-Valazquez, 2015). As Galvin (2009) explains, eTwinning may be also seen as 
“a living and learning laboratory” that widely applies ICT in European schools. 

The key idea in eTwinning projects is that of forming partnerships between educators and schools 
from different member states, with a focus on effective and efficient cooperation, mediated by 
information and communication technologies. Students and teachers interact with each other in 
various ways within projects and integrate new media effectively into classroom settings. By 
combining the traditional schooling and innovative educational approaches, eTwinning provides 
more opportunities of interaction, which may lead to a general improvement of education process. 
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2. Benefits of the eTwinning programme 

Monitoring the eTwinning Action is the responsibility of the Central Support Services (CSS) currently 
based in European Schoolnet. The CSS gathers statistical and web analytics data on use and activity in 
eTwinning, from which it generates reports. An analysis of the reports generated by either CSS or 
various NSSs, based on the data gathered since the programme was launched in 2005, indicate that 
involvement in eTwinning projects has many benefits for both students and teachers (efc. 
idnet.net)(Final Report-Study of the impact of eTwinning on participating pupils, teachers and 
schools (2013). According to Recommendation of the European Parliament and of the Council of 18 
December 2006 on key competences for lifelong learning, the list of key competencies that should be 
taken into account in the learning process involves training the following skills: 

 communication in the mother tongue, 

 communication in foreign languages, 

 mathematical competence and basic competences in science  

 technical competence, 

 learning to learn, 

 social and civic competences, 

 sense of initiative and entrepreneurship, 

 cultural awareness and expression. 

After more than ten years of existence, eTwinning has proven that the implementation of eTwinning 
develops the skills mentioned by the European institutions (Kearney and Gras-Valazquez, 2015). 
eTwinning projects are often interdisciplinary (combine aspects of several subjects), which allows the 
pupils to improve several key competences simultaneously, e.g.: mathematical competence and 
communication in the mother tongue along with the ability to learn the sense of initiative and 
entrepreneurship.  

What is more, projects or activities carried out within the eTwinning programme frequently require 
cooperation with foreign partners, which develops cultural awareness and allows to notice the 
similarities and cultural differences.  

Each eTwinning initiative is conducted through the Internet, which inevitably shapes the technical 
competence of the participants while performing tasks such as: preparing multimedia presentations, 
searching for information online, administering a blog, website or communicating with distant 
partners from European schools (Commission of the European Communities, Brussels, 4.6.2002 
COM(2002) 283 final). 

Another skill - communication in foreign languages - is supported by the fact that cooperation within 
the projects between the students and teachers usually takes place in a foreign language. Language 
skills are improving primarily in the following areas: listening, speaking, reading and writing.  

Joining the eTwinning project is also an opportunity to develop social and civic competences which 
are strongly related to cooperation with project partners. 

As already mentioned, the eTwinning Action has a lot of advantages not only for the students. The 
programme also allows teachers to develop their competence in the field of cooperation or the use 
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of various forms of training (e.g. online courses, discussion groups, conferences, seminars, 
workshops). eTwinning has offered professional development opportunities, focusing on 
technological and pedagogical skills to be applied within the programme, from its inception both 
face-to-face and online and added opportunities and tools to facilitate this. 

By 2010, eTwinning Groups became a common feature of the platform. The evolution of eTwinning 
into a ‘professional development network’ has been promoted and evaluated since then (European 
Schoolnet, 2010). The report concluded that, in Estonia, Poland and Spain, there is a strong link 
between eTwinning and professional development, particularly since, in all three countries, 
eTwinning has clear status as part of the formal professional development and career advancement 
programmes. It found that eTwinning: 

 can develop an individual’s skills, knowledge, expertise and other characteristics as a teacher; 

 is also seen as something that allows up-skilling in areas such as the use of ICT to support 
teaching, language learning, project management skills and other areas of personal 
development (European Schoolnet, 2010). 

3. eTwinning in the Polish educational system 

The eTwinning programme has been widely implemented in Polish schools for more 13 years. 
Currently, there are over 14 700 schools in Poland where eTwinning projects are being conducted. 
The overall number of the projects carried out is more than 22000 and more than 47000 of Polish 
teachers are registered in the programme (http://www.etwinning.pl/statystyki-2/), which places 
Poland in the third position among the European countries.  

At the national level in Poland, the programme is coordinated by the National Support Service (NSS), 
which operates in the structure of the Foundation for the Development of the Education System 
which is Poland’s National Agency for Erasmus+. 

4. eTwinning in the English educational system 

The UK has now seen over 25,000 registrations in 13000 British schools and more than 9000 projects 
have taken place in the UK since the programme launched in 2005 (www.etwinning.net). All school 
levels, from nursery to sixth form and further education colleges are eligible and the programme is 
applicable to all areas of the curriculum. eTwinning is co-funded by the Erasmus+ Programme of the 
European Union and is managed in the UK by the British Council. The British Council is the UK’s 
National Agency for Erasmus+, in partnership with Ecorys UK. It should also be stated that there is no 
immediate change to the UK’s participation in the eTwinning programme under Erasmus+ following 
the EU referendum result and the UK National Support Service will continue to manage and deliver 
eTwinning for the UK. 

5. The rationale for the study 

Having presented the data, it is visible that despite the general success of the eTwinning Action, 
same differences among particular countries involved in the programme may be observed. The two 
countries compared: Poland and England, differ when it comes to the level of involvement on the 
part of the teachers engaged in the eTwinning programme. The number of teachers registered as 
well as the number of the eTwinning projects is much bigger in the case of Poland. In order to explain 
why some teachers actively participate in the programme and others do not opt for introducing 
eTwinning into their classes, a survey for teachers has been formulated. The survey focuses on 
selected aspects with regard to professional development of Polish and English teachers who are 
engaged in the eTwinning Action. 
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6. The purpose of the study 

The eTwinning survey was designed to investigate how eTwinning is affecting teachers’ professional 
practice and also what are the possible limits on using eTwinning in the classroom. Comparing the 
results of the survey in both countries may give a sensible explanation to the numbers presented in 
the previous section. 

The online survey focused on getting an answer to the questions:  

1. ”Does participation in eTwinning projects bring the same benefits to an English and a Polish 
teacher?”  

2. ”What factors limit the development of eTwinning projects in a Polish and an English 
classroom?” 

A predicted response to the first question (research hypothesis) was that: 

 the systematic involvement of Polish and English teachers in eTwinning project influences 
different areas of their professional development. 

7. The methodology of the study 

In order to gather data, the same online survey has been conducted among 20 Polish and 20 English 
teachers in 2016. The two schools chosen have cooperated for five years and their teachers agreed 
to participate in the study. The survey was based on selected parts of a questionnaire by Crişan 
(2013) which had already been applied among Romanian teachers. Altogether 16 questions have 
been chosen from the questionnaire and have been asked to teachers in both countries. The 
teachers participating were suppose to choose the best answer according to their opinion. 

8. Findings of the study 

75% respondent teachers involved in the research in England were women, while in Poland 67% of 
respondents were female. Respondents were aged between 32 and 51 (Figure 1 and Figure 2) and 
had between 1 and 5 years experience in eTwinning programme in both countries. 

Age profile of Polish teachers

17%

33%
17%

33% age 32-36

age 37-41

age 41-45

age > 51
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Figure 1. The age profile of Polish teachers 

 

Figure 2. The age profile of English teachers 

It has been noticed that the 20-25 age group was not represented, showing that eTwinning is not 
very well-known among very young teachers. The age groups best represented are the 32-36 year 
olds in England and 37-41 year olds in Poland followed 51 year olds. One of the explanations might 
be the fact that it is the period of full maturity, the teachers have sufficient experience, being 
prepared for the challenge of collaborative projects. On the other hand, young teachers often devote 
much time to their family life and it is not possible for them to become engaged into additional 
school activities. 

Figure 3. Reasons for using e Twinning in Poland 
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Figure 4. Reasons for using e Twinning in England 

The main reason teachers use eTwinning portal is creating and working on educational projects (44% 
in the case of England and 66% in Poland). The second most frequently chosen reason was 
communication and exchange of ideas with other teachers in Europe. Professional development has 
also been indicated, however, as the third in line in both countries. Looking for partners to initiate 
Erasmus Plus is poorly represented in England, and in Poland none of the teachers opted for this 
reason. 

Subjects' responses to the questionnaire items are presented in the following. 

1.  Do you agree that eTwinning contributes to better knowledge of other educational systems? 

Figure 5. Better knowledge of other educational systems according to English teachers 
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Figure 6. Better knowledge of other educational systems according to Polish teachers 

According to the teachers involved in the research, eTwinning facilitates knowledge of other 
education systems. However, in England 50% of respondents only partially agree with the mutual 
relation between eTwinning and knowledge of other educational systems, whereas in Poland, more 
than 30% of teachers regard the programme as useful tool as far as learning about other educational 
systems is concerned. 

2.  How has eTwinning affected your professional development with regard to... 

a) your perspective on the responsibilities and your contribution within the school 
activities? 

 

Figure 7. Perspective on the responsibilities in England 
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Figure 8. Perspective on the responsibilities in Poland 

When it comes to changes in the perspective on the responsibilities and contribution in school 
activities, 50% of English teachers claim that eTwinning has a significant effect on these areas, while 
in Poland a similar answer was given by 33% of teachers studied.  

b) the quality of the eTwinning projects you lead 

 

Figure 9. The quality of the projects in England 
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Figure 10. The quality of the projects in Poland 

With respect to the impact of the programme on the quality of the projects conducted by teachers, 
50% of respondents indicated that the effect of eTwinning is significant. In Poland, 67% of teachers 
believe that the programme significantly influences the quality of their projects. 

c) the importance of pedagogical principles in creating and conducting activities and 
resources 

 

Figure 11. The importance of pedagogical principles in England 
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Figure 12. The importance of pedagogical principles in Poland 

When it comes to the importance of pedagogical principles in creating and conducting activities, the 

results gathered in two countries were diversified. While more than 70% of English teachers believe 

that eTwinning strongly influences their attitude towards the importance of pedagogical principles, 

only 33% of Polish teachers opt for the same statement. 

d) your ability to collaborate on activities with other teachers 

 

Figure 13. Ability to collaborate in England 
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Figure 14. Ability to collaborate in Poland 

The direct impact of eTwinning on collaboration between teachers is much stronger in England than 
in Poland. 76% of English teachers state that the programme significantly affects their cooperation 
with their colleagues, while in Poland 50% of teachers points to this relation and 33% believe that the 
effect is little. What is more, almost 20% of Polish teachers claim that there is no effect of eTwinning 
on their collaboration with other teachers. 

e) your perspective on the role of educational partners in school life 

 

Figure 15. Perspective on the role of education partners in England 
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Figure 16. Perspective on the role of education partners in Poland 

The impact of eTwinning on teachers’ perspective on the role of education partners in school life is 
exactly the same in both countries. 50% of teachers in Poland and 50% of teachers in England state 
that eTwinning significantly affects the their attitude towards the role of their educational partners. 

f) your ability to collaborate on activities with teachers in other countries 

 

Figure 17.Ability of English teachers to collaborate with teachers in other  countries 
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Figure 18. Ability of Polish teachers to collaborate with teachers in other countries 

The data gathered prove that more that 80% of Polish teachers perceive the programme as 
significantly important when it comes to collaboration with teachers in other countries. On the other 
hand, only 50% of teachers in England replied in the same way and 25% felt that the effect of 
eTwinning is little or that there is no effect of the programme on this area. 

g) your use of ICT 

 

Figure 19. Use of ICT in England 
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Figure 20. Use of ICT in Poland 

In England, few teachers approve of the impact of eTwinning on the use of ICT, whereas a large 
proportion (67%) of those who responded in Poland were of the opinion that the effect the 
programme  on the use of ICT is significant. It should also be noticed that 25% of teachers surveyed 
in England believed that there is no effect of eTwinning on the use of ICT. In Poland the number was 
17% of respondents. 

h) your use of self assessment to improve future teaching 

 

 Figure 21. Use of assessment in England 
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Figure 22. Use of assessment in Poland 

Different results have been found with respect to the changes in the use of self assessment by Polish 
and English teachers. 75% of English respondents said that eTwinning has a little effect on their use 
of assessment, while in Poland 50% of teachers surveyed expressed such an opinion. A significant 
effect has been indicated by 25% of teachers in England and 33% of teachers in Poland. Moreover 
17% of Polish teachers replied that there is no relation between the programme and the use of self 
assessment. 

3. What limits the development of eTwinning projects in England? 

Table 1. Limitations of e Twinning projects in England. 

Item What limits the development of eTwinning 
projects in England? 

Strongly 
agree 

Partially 
agree 

Partially 
disagre
e 

Strongly 
disagree 

a There is a large discrepancy between the current 
way of working and the eTwinning projects. 

25% 75%   

b Your curriculum does not fit in eTwinning 
activities. 

 50% 25% 25% 

c eTwinning methods are not suitable for your 
students. 

 50% 25% 25% 

d Your students were not interested and did not 
get involved in eTwinning projects. 

  75% 25% 

e Parents have different expectations and do not 
want their children to participate in eTwinning. 

 75% 25%  

f Your fellow teachers` attitude is contrary to the 
collaborative nature of eTwinning. 

 50% 50%  

g There is a big discrepancy between what the 
English curriculum allows (contents, expected 
results, standards and evaluation methods) and 
what eTwinning proposes. 

25% 25% 25% 25% 

h eTwinning projects results are not recognized as 
school performance. 

25% 25% 25% 25% 
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4. What limits the development of eTwinning projects in Poland? 

Table 2. Limitations of eTwinning projects in Poland 

Item What limits the development of eTwinning 
projects in Poland? 

Strongly 
agree 

Partially 
agree 

Partially 
disagre 

Strongly 
disagree 

a There is a large discrepancy between the current 
way of working and the eTwinning projects. 

33% 67%   

b Your curriculum does not fit in eTwinning 
activities. 

 17% 33% 50% 

c eTwinning methods are not suitable for your 
students. 

  17% 83% 

d Your students were not interested and did not 
get involved in eTwinning projects. 

  17% 83% 

e Parents have different expectations and do not 
want their children to participate in eTwinning. 

   100% 

f Your fellow teachers` attitude is contrary to the 
collaborative nature of eTwinning. 

  67% 33% 

g There is a big discrepancy between what the 
Polish curriculum allows (contents, expected 
results, standards and evaluation methods) and 
what eTwinning proposes. 

 50% 33% 17% 

h eTwinning projects results are not recognized as 
school performance. 

33% 17%  50% 

 

The quantitative representation of the data presented in Table 1 and Table 2 indicate that some 

limitations of eTwinning online collaborative projects are observed by teachers in Poland and 

England. A significant percentage of English teachers enumerate the following factors among the 

biggest limitations of the programme: discrepancy between the current way of working and the 

eTwinning projects (more than 75%), national curriculum (50% partially agreed), eTwinning methods 

(50% partially agreed), parents with different expectations (75%) and fellow teachers’ attitude (50% 

partially agreed). 

In the case of the Polish educational context, the most frequently chosen limitations were: 

discrepancy between the current way of working and the eTwinning projects (33% strongly agreed) 

and discrepancy between what the Polish curriculum allows and what eTwinning proposes (50% 

partially agreed). What may also be noticed is the fact that the majority of the Polish respondents do 

not perceive the eTwinning methods (83%), the students’ interest (83%), the parents’ expectations 

(100%) and the fellow teachers attitudes (33%) as limitations of the programme. 

9. Discussion 

Having presented the results of the survey, several conclusions have been made regarding the impact 
of eTwinning projects on teachers professional development. Firstly, English and Polish teachers 
decide to conduct eTwinning projects for the same reasons, however, mostly Polish teachers believe 
that the programme contributes to better knowledge of other educational systems.  

Secondly, a bigger number of English teachers state that eTwinning affects their perspective  
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on the responsibilities and their contribution within the school activities, which certainly allows them 
to fully meet the requirements for British teachers. Thirdly, both groups of respondents claim that 
the eTwinning programme has a positive effect on the quality of their projects, allows them to use 
the NNS support and manage their projects in amore efficient way. Nevertheless, the higher number 
of eTwinning enthusiasts in relation to this aspect may be found in Poland. 

Moreover, the majority of English teachers strongly believe that eTwinning influences their attitude 
towards the importance of pedagogical principles, while the opinions of Polish teachers are not so 
positive. The difference was also visible when it comes to the effect of eTwinning on teacher 
collaboration. English teachers, who participate in the programme, feel more motivated towards 
collaboration with teachers within schools in England, whereas Polish teachers underline a very 
positive effect of eTwinning on their cooperation with teachers from other countries. Still, both 
groups admit that the programme highlights the importance of educational partners. 

Further discrepancies have also been noticed with respect to the relation between eTwinning 
programme and the use of ICT by teachers. A significant effect of the programme is more frequently 
mentioned by Polish teachers.  

In relation to possible limitations of eTwinning programme both countries perceive discrepancy 
between the current way of working and working within the eTwinning projects as one of the biggest 
obstacles. However, the remaining factors, which are seen as serious limitations, differ with respect 
to a given country. In Poland, most teachers also enumerate recognition of eTwinning as school 
performance. English teachers, on the other hand, are mostly concerned with attitudes of parents 
and fellow teachers. It should also be mentioned that, in general, the number of factors which limit 
the development of eTwinning projects in England is more diversified. 

Summing up, the data presented in the article confirm the hypotheses stated in the introductory part 
of the paper. It has been proven that the systematic involvement of Polish and English teachers in 
eTwinning project influences different areas of their professional development. It has also been 
demonstrated that the development of eTwinning projects in a Polish and an English classroom is 
limited by different factors. 

10.  Conclusions 

eTwinning is a model of a successful programme which has been designed in order to achieve a more 
uniform European quality of education through teachers’ cooperation and exchange of practices and 
ideas. All these objectives are to be achieved through implementing ICT into European classrooms. 
Teachers in countries like Finland, UK, Sweden and Poland have already gained rich experience in 
developing projects and introducing them to the class, as an alternative to traditional lessons.  

The research findings demonstrate that English and Polish teachers agree that the use eTwinning is 
motivating, stimulating and contributes to their professional development. However, it has also been 
proven that both educational settings (Polish and English) are affected by eTwinning programme 
diversely. Teachers in both countries enumerated different areas of their professional development 
as being positively affected by the programme. In addition, both educational contexts differ with 
respect to limitations of eTwinning projects. One of the crucial issues in eTwinning partnership is 
strongly related to language. Since English is the current lingua franca in the world of international 
business, education, science and technology, it is obvious that English teachers are one of the most 
desirable groups of teachers to work with. Therefore, English teachers need to look for alternative 
benefits when conducting eTwinning projects.   

In conclusion, since the eTwinning programme has proven to be generally successful and beneficial 
as far as teachers’ professional development is concerned, it is advisable for local education 
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authorities to further encourage teachers to participate in eTwinning projects on a regular basis. 
International cooperation seems to be crucial, especially in the context of integration and social 
inclusion, therefore, implementing eTwinning projects and eTwinning tools should be perceived as 
highly justified. Still, the research also indicates that special attention should be given to unique 
needs and expectations of individual countries implementing the programme, and subsequently, 
possible solutions suitable for a given educational setting should be suggested by local authorities. 
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