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Abstract: The use of e-learning provides new opportunities for teacher’s quality transfer of knowledge to 

students. But the role of the teacher is also undergoing a transformation. New technologies require new 

approaches. What are their features in the preparation of students of economic specialisations? The replies are 

contained  in this paper. 

Keywords: distance education; e-learning; blended learning; learning of economists 

1. Introduction 

Current trends of digitalization  of all spheres of human life made impact to learning process too. 
Employees of almost all sectors, students and pupils have widely used Internet resources to enhance 
their own professional development, gaining knowledge for professional reorientation and more 
knowledge on a particular subject. Social networks and online communities that used to share 
professional experiences, educational portals and information resources combined with the services 
of search  have become an effective tool for learning. Apart from  an easy access to  information the 
problem of an information glut has appeared, leading to large losses of time and confusion during 
the search of useful professional and educational information. In this regard, it is very important to 
help students in their learning through the appropriate use of e-learning. This technology enables 
a new level of organizing an independent work of students. 

2. How to  use the e-learning 

In general, the process of e-learning based on a web-technology has experienced three stages in the 
process of evolution. 

In the late 90's schools began to create massively and publish online Internet training materials. 
Technically it was based on the static web pages or files (doc, rtf, pdf, etc.). Inverse relationship 
between student and teacher was carried out mainly through e-mail. This process demands technical 
and computer training, as required for the creation of resources specific technical skills (ability to 
work with a computer, knowledge of programming language HTML). After a certain elevation and 
high expectations a disappointment with this technology came. 

The second stage of the e-learning activation  occurred with the formation of technology WEB 2.0. At 
this time the beginning  of creation of  various e-learning management system (most popular is 
WebCT, Blackboard, ATutor, Moodle) started. This enabled teachers to create electronic courses 
much easier without the need of a special technical knowledge. In fact the product of their work 
became a full course,  not just a list of training materials. They began to show new ways to deliver 
information to students and reinterpreted old technologies as a new. There  new possibilities of 
communication between teacher and student, and, more importantly, by the  students within 
themselves appeared. New Internet technologies allowed for group work on student projects, thanks 
to the  boom of social networks. 
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In the early 2010's, the idea of open learning came up, which marked the next stage with the popular 
term MOOC. This idea originated long ago, but with new technology it gained new power. Following 
the example of the first open training systems (Khan Academy, Coursera, EdX, Udacity), which 
focused on students around the world began to appear national – in Ukraine one of the first is 
a Prometheus (prometheus.org.ua). 

But like the previous stages, MOOC changed their positions from "peak of inflated expectations" to 
"trough of disillusionment". It is embedded in the scientific theory by the Gartner for new technology 
products called "Hype cycle" (Gartner, n.d.). According to this theory, any technological product after 
its start experiencing great expectations peak, follows by a rapid decline to disillusionment. But then 
the stage of enlightenment comes, that develops a productive phase of work (See. Figure 1). 

 

Figure 1. Graphic of the "Hype cycle" theory by the Gartner (n.d.) 

Thus, when the first public courses started to be offered, many people thought it was a powerful 
driving force that is able to destroy the foundations of traditional higher education by expanding 
access to educational sources and reduce the cost of education. It was expected that such education 
will get people from distant lands, children of workers and peasants who are unable to pay for 
training and education in prestigious universities. 

The reality is such that, on average, eight of ten students at public courses have had a higher 
education degree. Interestingly, the same proportion (about 80%) of students from Brazil, China, 
India, Russia and South Africa also have had a higher education degree, while in general statistics, 
only 5% of the population of these countries have a higher qualification level (Selingo, 2014). 

Basing on his teaching practice  with public courses; so said Dr. Sebastien Thrun: "The basic MOOC is 
a great thing for the top 5 percent of the student body, but not a great thing for the bottom 95 
percent". 

MOOC is currently in the process of enlightenment. There is improvement of technology, there are 
more examples of how technology can benefit, the rules are understandable to the public. Like for 
example, developments in the theory of perception of learning video (Guo, Juho and Rubin, 2014), 
the theory of "flipped classroom" (Bishop and Verleger, 2013) and etc. 

3. What is the role of the teacher in e-learning 

Certainly all agree that at this stage not all courses can be studied with the e-learning involvement. 
Thus, research of thematic distribution in the world's universities show that most established 



 EduAkcja. Magazyn edukacji elektronicznej, nr 1 (15)/2018 

electronic courses in economics, finance, marketing, social work, computer science, foreign 
languages, which are relatively easy to develop and are in great demand among the population. But 
courses of engineering sciences enjoy less demand and their development is  hard (Shunevych, 
2008). Also modern technologies (like e-learning) do not completely fit to professionals such as  
doctor, driver, technician and more. 

However, many teachers of economic course still believe they can teach students only through 
personal contact. But research detect the reasons for their doubt   is mainly non understanding of e-
learning technologies. Unfortunately, most teachers still believe that an e-course – it's the same 
textbooks but in digital format. They do not understand why and how to give practical tasks in e-
courses for economists. Also, many of teachers doubt in the accuracy knowledge with quiz. 

So, work with electronic course for economic specialisations require substantial additional 
clarification. 

In general representation of an electronic course should include theoretical information, tasks for 
practical work, communication with the teacher and a group and control of knowledge. 

Least issues about theoretical part. But in that case we have to be aware that only the text 
information is  hard for understanding and remembering. Therefore: 

1. the right dose information should be applied 

2. tabular and graphic summary should be contained 

3. information should be presented in different schemes 

4. the theory should be presented in the form of short (10-15 min.) video 

The practical part should contain: 

1. economic problems solving 

2. small research with results in essays 

3. preparation for seminars with performances in groups or by means of Internet 
communications (eg. Skype-conference or Hangouts-conference) 

4. group work to solve economic problems 

5. economic games 

6. economic forecasts and recommendations based on real statistical data 

Practical tasks should be clearly specified, with target, tips for implementation, requirements for 
result, evaluation criteria, terms of complete. Tasks can be solved independently or in a group, 
submitted in files and sent to the teacher for grading. Or only require preparation of further meeting 
with the teacher or a group of the seminars, which can take place in the classroom or online. 

The teacher has control on the basis of uploaded files or the results of student participation in 
seminars. In each case the teacher should  grade the work and write scores in the gradebook. So the 
students can clearly see their progress in learning. If the assessment is online, the teacher must write 
a short feedback (especially if the work contains errors). 
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Also, control of knowledge can be done through testing. But quiz questions need to be made in 
a correct way and contain  a different difficulty, type and check for validity. Of course,  the quiz is not 
the only way to test  knowledge. Therefore there is a need to combine quiz, tasks and interviews. 

Technically all this we can achieve using some of learning management systems, for example 
Moodle. How to make it – read in my other article (Mokriiev, 2014). 

4. Conclusion 

These recommendations can be used for the  distance learning and  blended learning as well. As the 
practice and research show there is a– clearly growing trend towards blended learning. The blended 
learning is a union of formal means of education – work in classrooms, studying theoretical material 
with informal, eg. discussions via e-mail and Internet conferencing. Blended learning unites both all-
day education and distance learning. 

Blended learning consists of three phases: distance learning theory, practical aspects of development 
in the form of daily lessons and the last phase – implementation of exam or final work. 

Obviously, introducing of modern teaching methods into the educational process, can significantly 
improve the quality, make the learning process more flexible, encourage students to work 
independently. Also important in this task is to teach students to learn following the .the 21st  
paradigm of learning from "education for life" to "lifelong education" (Rubinin, 2009). 

5. Bibliography 

1. Gartner Hype Cycle (n.d.). Downloaded on May 15, 2015, from: 

http://www.gartner.com/technology/research/methodologies/hype-cycle.jsp 

2. Guo, P. J., Juho, K. and Rubin, R. (2014). How video production affects student engagement: An 

empirical study of mooc videos. Proceedings of the first ACM conference on Learning@ scale 

conference. ACM, pp.41-50. 

3. Bishop, J. and Verleger, M. (2013). The flipped classroom: A survey of the research. ASEE National 

Conference Proceedings, Atlanta, GA. Downloaded on May 15, 2015, from: 

http://www.asee.org/public/conferences/20/papers/6219/view 

4. Selingo, J. J.(October 2014). Demystifying the MOOC. The New York Times. Downloaded on May 15, 

2015, from: http://www.nytimes.com/2014/11/02/education/edlife/demystifying-the-

mooc.html?_r=3 

5. Shunevych, B. (2008). The development of distance learning in higher education in Europe and North 

America. Thesis for the degree of doctor of pedagogical sciences: Kyiv. 

6. Mokriiev, M. (2014). Organization of education students of environmental universities using lms 

moodle. Scientific researches and their practical application. Modern state and ways of development 

‘2014, 3(36), pp. 90-96. Downloaded on May 10, 2015, from: 

http://www.sworld.com.ua/konfer36/572.pdf 

7. The legal framework does not meet the modern format of e-learning (Interview with Rubinin, J.). 

(2009). Higher education in Russia, 9, pp. 94-102. 


